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Individual Education Plans 

A Best Practice Process

FNESC/FNSA

The Intent of the Planning Process

The Individual Education Plans that accompany this document are designed for facilitation within a positive process that supports a team approach.  The student plan should be written to set the student up for success “at all costs”.   The documents are not meant to highlight what the student “can not do” but rather what the student “can do” and what the student support team put in place to support substantial student growth in the areas of student need.   

The intent of a Best Practice IEP is to bring together a team of people who understand the student’s needs and to develop a plan and a rigorous intervention process to support high levels of individual student achievement. 

The IEP is designed as a living, working document for all members of the student team, rather than a document that lives in a confidential file cabinet as a result of a bureaucratic process that eliminates key players.  This “dynamic” IEP is referred to often throughout the school year, and updated at reporting period or earlier if needed.

Student goals are based on reliable information of the student’s past performance, their baseline abilities, and an understanding of their strengths.  When relevant and achievable goals are put in place the student is set up for ongoing success.   

Short-term goals are set, so that they can be reviewed at least 3 times a year, with student growth at each term documented.  When the goals have been met, new goals and interventions are put in place to continue a pattern of substantial growth. 

When goals are well beyond what the student is capable of doing the student becomes unable to realistically achieve the goal often resulting in frustration, failure, loss of confidence, self esteem, and sometimes escalation of inappropriate behaviour. 

 Assessments & the IEP Process

Formal Assessments are level C assessments, that help determine a student’s cognitive and ability levels, and help the team implement relevant and achievable goals in the IEP, as well as identify the type of adaptations/ modifications the students may require to be successful.    Some examples of these assessments are, Psycho-Educational Assessment, Speech and Language Assessment, Occupational Therapy Assessment, Physical Therapy Assessment, and Behaviour Rating Scales. These outside service providers have valuable information to be included in the IEP.   Accommodations should be made to include them in the IEP development.  If this is not possible, a  FNESC/FNSA Special Education Team member can debrief previous assessments and help the team better  understand the student profile, and program recommendations from these outside specialists if needed. 

Formal assessments can be essential for students with learning disabilities.  In some cases formal assessments can determine the type of adaptations the students are entitled to during class, and in their exams both for school exams and for adjudication in Provincial Exams. 

In First Nation Schools at this time, funding is not based on category or identification, therefore the above assessments directly support intervention and help drive the Individual Education Plan in a way that supports on-going student success and achievement. 

Informal Assessments or classroom- based assessments are level A and B assessments and can be given by classroom teachers or other school staff that have had the specific training. Other classroom assessments are designed by t classroom teachers to inform their instructional programs ensuring student success.    Classroom assessment when used effectively can make a leading difference in student achievement and success.  

Effective classroom assessment is key in, defining the student’s baseline ability,   designing relevant and achievable IEP goals,  and documenting measures of progress.  Dynamic Indicators of Basic Early Literacy Skills or DIBELS, is a good example of an effective classroom literacy assessment tool.  

The IEP

“SMART” Goal Documents

WHAT HAS CHANGED?
The FNESC/FNSA Special Education Team has been working to refine the IEP process.  Working within the Response to Intervention model, it is clear that 95%+ students with appropriate intervention, can reach high levels of learning.     All students deserve a personalized learning plan, and with that in mind our team is introducing a new SMART goal sheet.    This clearly outlines 1-3 SMART goals, the student’s baseline ability measure, and the team responsibilities and strategies.  This is a short one page, double sided document that is designed for students that need consistent intervention and monitoring in one or a few areas to ensure they reach high levels of learning in as short a time as possible.   This short document was designed to support students that do not have “global delays” but rather are experiencing difficulty in literacy, or numeracy, or perhaps have a mild to moderate behaviour disorder. 
WHAT ARE “SMART” GOALS?
S=Strategic and Specific

M=Measurable

A-Attainable

R=Results-based

T=Time-bound

Smart Goals are written with a “results orientation”.    The philosophy behind the SMART goal process is all about having commitment and passion for high levels of learning for all students.  It is all about never being satisfied with the status quo and constantly searching for new and better ways to reach every student.   Collaboration is key to student success and SMART goals.   As O’Neil & Conzemius-p (2006, p.195) stated “Those of us who understand that the job is far too complex to be done alone will willingly collaborate with our colleagues to focus on SMART goals, develop ongoing assessments, and use those assessments to continuously improve our instruction, programs, and student learning.”   (O”Neil  & Conzemius,  Solution Tree Press The Power of SMART Goals: Jan O”Neil and Anne Conzemius) *(Jenny? Not sure how to reference the book in this type of document?)
HOW ARE BOTH IEP DOCUMENTS SIMILAR?
Both IEP documents have SMART GOAL charts. Both documents require full participation with the full team including the student and their family.  Transparency about students’ baseline abilities is key in designing a “SMART” goal.  Both documents require consistent and ongoing monitoring, and both documents update progress at least every reporting time if not more.

THE LONGER IEP FORM
The longer document is meant for students who have a global, or an over-arching delay that spreads out over many areas of the student’s development.   This longer IEP document involves a more time consuming and thorough planning process.  Some examples of students that may require the longer IEP form are:

•students with Autism

•students with Down Syndrome

•students who have a moderate to severe intellectual delay

•students with a severe hearing, visual, or language impairment

These students usually have been diagnosed with a disorder, or have had a Formal Assessment by a specialist with recommendations for programming.  

The IEP Document- Short Form
This document is a double-sided document with a SMART Goal chart on the first page.  Student information is on the top of the document with the current date, followed by the chart.  The team enters the SMART goal with a timeline- date to be completed.  Strategies and team responsibilities are entered in the next column.  The last column is to document how you will measure the student’s progress.   Examples of measurement:  graph, chart, series of scores etc.  

On the flip side of this short form is a Baseline Measure chart.  For each goal you make you document the baseline ability of the student at the time the goal was made.  Each reporting time you enter the student’s new baseline measure providing a quick visual look to view student progress.   If the student is not showing significant progress at these review times, the team then examines the goal, and strategies, and comes up with a different plan to ensure student success. Ideally if progress is not being made, this will be picked up much earlier than at a review time, and changes will be made to the plan, so that by each review time the student has shown considerable progress.  

It can’t be stressed enough, how critically important it is to involve the student and the family in this plan.  Students should be aware of their baseline abilities, each goal set, and the plan towards achieving their goal.  When students and families have ownership of the plan and all team members are onboard, the student will have optimal opportunity for high achievement and continual success.

The IEP Document- Long Form

Cover Page

The front page of the IEP document is designed to have the school logo and a student picture if desired at the head of the document, along with key school and student information.
Student Profile

When all team members are present, the valuable information shared support a rich student profile.
•Assessment:   A complete file review is needed before beginning the IEP team process, so that critical assessment information is informing the plan, and has not been overlooked.    

Documentation of both formal and informal assessment in this box is important.  Dates of the assessment, the name of the assessment and a brief review of the strengths/needs is helpful, as well as pertinent recommendations.  An outline of current skills is helpful, as well as being clear about which areas of the curriculum are “adapted” “modified (*see page 9 for more information on adapted and modified programs).  There is also a place to document  which areas the student is participating in the “regular” program. (See demo IEP)

•Student strengths: strengths in all areas of the students life are important here, not just academic strengths. 

•Descriptors:  one word (adjectives) or short phrases that describe the student.

•Learns Best When: for example-in a quiet environment, in a small group setting etc.

•Medical History:  (what the team needs to know to support the student in school)

•School History:  (grades skipped, retained, or home schooled/attendance/lates etc.)

Areas of Need

The team looks at the areas of need for the student.  This is a brief look at different areas of support.  This is provided so all the areas of support can be considered for the student, and not just one area such as academic or behaviour.   Only a few key words are needed in these boxes.

Academic- Reading Readiness Skills- Letter sounds/letter names

Behaviour-anger triggers, impulsive

Social Emotional- self esteem, peer relationships

Physical- vision or hearing, fine motor, gross motor etc. 

Language/Communication- receptive language, expressive language, articulation 
Life Skills – using zipper to zip jacket, using the phone, crossing the street safely, making safe choices

Language and Culture-local language and culture needs

Identifying Dreams /Career Goals

 (Keep the End in Mind)

This section is used for helping students think about their dreams, and their long-term goals.  The student is the key participant in this process.  This part of the IEP was designed for the student to think about the “why”. They are in school to live their dreams, and their support team is there to help them. 

[image: image4.wmf]Examples:   Graduate from Grade 12. Become an artist/carver, a lawyer, airplane pilot etc. 
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Goals For The Year 

Brainstorm Activity 

What do we want _____ to accomplish this year?

The whole team brainstorms what goals are priorities for the year.  In this section the facilitator writes down all ideas presented by the team   All ideas are valued.  This section allows team participants to have the opportunity to look at  “the big idea” without having to break down the larger goals into realistic and achievable parts.   Example:  To learn to be a more independent worker, or to be able to focus on task for longer periods of time, or to master reading readiness skills, or to increase attendance to 95%. 

            The Goal Chart
At this point the team looks at the previous brainstorm activity and begins to prioritize what is most important.  Which areas does the team want to begin to design SMART goals?  It is important to try to come to a consensus.   The facilitator helps the team come to a decision about which areas will be addressed.  (It is important to remember that the IEP does not encompass the entire student program, but priority goals that are broken down into achievable parts)

The focus is on the “team decision”.   In this way the teacher is not the only person deciding on the student goals.   The team begins to take ownership of the plan.

Area of Need

In the first column the team decides on a goal and then chooses in which area of need does the goal belong?  (academic, behaviour, social emotional, physical, language/communication, or life skills).

Student Goal

A clear, realistic and achievable goal is identified and written.

Example- John will:……….
Team Responsibility/Strategies

In this column responsibilities of each team member are outlined, as well as the strategies to support the student.

(It is helpful to hand out the goal sheet to team members with their responsibilities highlighted when the plan is completed and printed out.)

Measurement of Progress

Documentation of how the goal will be measured. 
Examples:  Graph of progress, samples of student work, unit test. 
Student Support Team

The role of the participant, the name of the participant, and contact information is documented.  In this way there is clear documentation of student support team members, and those involved in the IEP process.

Signatures

Although signatures are not officially required some schools like to have signatures on the IEP’s.  When the parents and students are part of the process of designing the IEP the signatures become less important and the team has ownership of the plan.

Review Date

The review date is important to determine before leaving the meeting.  Eight-twelve weeks is a reasonable review date for most students.  It is important not to leave it too long to review the goals.  Students need an opportunity to be successful and to celebrate their success.

IEP Review

The IEP review is the time to celebrate the student achievement. When the goal is accomplished- the team determines a new goal.  This review meeting is one of the most powerful parts of the IEP process. * If the student accomplishes the goal prior to the review date, a meeting should occur and a new goal set.  It is not necessary to wait until the established review date.
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Baseline Measure Chart
This chart is designed to document baseline abilities and show progress.   At each review time enter the student’s new baseline measure, providing a visual of student progress. If the student is not showing significant progress at these review times, the team then examines the goal, and the strategies, and comes up with a different plan to ensure student success.   Ideally if progress is not being made, this will be picked up much earlier than at a review time, and changes will be made to the plan, so that by each review time the student has been in motion and succeeding. 
Adaptations and Accommodations

A checklist is provided for the team to outline all adaptations /accommodations that are provided for the student.  This is another place to document if the program is “adapted” or ”modified.   Adapted programs meet grade level outcomes. Modified programs do not meet grade level outcomes.

* Be cautious in using “Modifications” especially for students that may need more time to graduate.  In many cases “Modification” does not need to be documented until Grade 10.  Students often need more time to be ready for the last 3 years of Secondary School.  You want to be very careful not to stream students into a “Life-Skills/Special Ed” program unless you are sure that they cannot prepare for senior courses.  (BC Ministry of Education.   A Guide to Adaptations and Modifications 2009)
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How to Facilitate the IEP
•Complete student file review

•Determine a facilitator, who;
•Informs team members of date and time at least one week in advance

•Prepare the wall charts before the meeting.  
 Wall charts are pieces of chart paper with topic headings only for each segment of the IEP. A blank chart supports the idea that the IEP is being developed with the team, and is not a document that has been previously written and then shared.

•Set up the room in a semi-circle facing the charts

•Introduce the team members

•Explain the process (go over the chart headings briefly)
• The facilitator prints the team members’ contributions for each category directly onto the chart.  This creates a visual support for the team participants. 

•Encourage openness in information sharing, comments and questions

•Summarize the team decisions

•Establish the IEP review date

•Thank everyone in the end for participating

•This process takes approximately one hour

*The IEP should be written/typed up as soon as possible and shared with team members.
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According to James Gleick (1999) in his book Faster,  the speed of our society is such that we are very much in need of formal times to question, discuss, and reflect on key issues. The collaborative IEP process allows us the time to bring together key players and to reflect and discuss key learning issues. 
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If you would like more information on this IEP process, the IEP format and how to facilitate a collaborative IEP please contact
Madeline Price

 madelinep@fnesc.ca
1-877-422-3672 

Or call our Toll- Free Resource Line 

Holly Smith
1-877-547-1919

hollys@fnesc.ca
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